
Journal Prompts-Select at least one to address in your weekly journals, which should be 450-500 words double-spaced. 
 

1) Since the first few days of your internship may be somewhat overwhelming, choose one or two elements on which to 

focus each day and explain your initial reaction to the manner in which your Cooperating Teacher handles these 

particular facets of instruction (e.g., daily routine procedures, planning, presenting/instruction, student questions, 

behavior management, etc.). Address strengths of these areas and your plans to either embrace these areas a part of 

your own repertoire or to revise. 

 

2) Describe any district, school, or cooperating teacher requirements or expectations that might affect your planning or 

delivery of instruction, such as required curricula, pacing plan, use of specific instructional strategies, or standardized 

tests. If nothing comes to surface, consider topics/content you are hoping to teach during your time in the classroom. 

 

3) What types of literacy instruction occur in your classroom? Explain one or two ideas that you want to explore in your 

efforts to insert more literacy instruction while you are teaching. 

 

4) As you begin learning students’ names, begin to take inventory of their academic performance in the classroom. 

Consider one particular class period that features a range of learning abilities, particularly students who will need 

“planned supports.” Begin following three focus students who reflect high, average, and lower academic performance; 

contemplate in a broad manner the types of supports you may be able to target when you begin planning for 

instruction. Take into consideration students who have IEPs or 504s, students with language needs, students who need 

greater challenges, students who are dependent readers, or students who are underperforming. 

 

5) Even though your class is not a mathematics course, are there ways your cooperating teacher inserts mathematics 

into the content? Is there a way you can envision making mathematics a small part of your instruction on a daily basis? 

 

6) What types of student behavior have you observed to inform your own planning for instruction and maintaining a 

positive classroom environment?  

 

7) Deficit thinking is revealed when teachers attempt to explain low academic performance based primarily on students’ 

cultural or linguistic backgrounds, the challenges the students face outside of school, or from their lack of family 

support. When these types of factors lead to a pattern of low expectations, not taking responsibility for providing 

appropriate support, or not acknowledging any student strengths, this is a deficit view. How can you envision planning 

learning tasks and materials that make content meaningful to students? Consider ways to draw upon knowledge of 

individual students or groups as well as research or theory. Contemplate methods for helping them access their prior 

academic knowledge or utilize assets (personal, cultural, or community). 

 



Journal Prompts-Select at least one to address in your weekly journals, which should be 450-500 words double-spaced. 
 

8) In your observations of student/teacher interactions, have you seen opportunities for or examples of the teacher 

“building upon student responses”? Consider an occasion when you observed the teacher referring to a previous 

student response in developing a point or an argument; calling on a student to elaborate on what he or she said; posing 

questions to guide student discussion; soliciting student examples and asking another students to identify what they 

have in common; asking a student to summarize a lengthy discussion or rambling explanation; and asking another 

student to respond to a student comment or answer a questions posed by a student to move instruction forward. 

 

9) What type of changes have you made to your teaching and learning practice that address improvements in relation to 

either the central lesson focus or the specific learning objectives (e.g., asking additional higher-order questions and 

providing examples, improving directions, including more group work, etc.)? 

 

10) How does research and theory linked to any issues you have identified in your teaching practices, specifically in 

relation to individual student needs? 

 

11) As you analyze student performance, how can you ensure that your analysis goes beyond just listing students’ 

successes and errors and moves toward explaining student understanding in relation to their performance on an 

identified assessment? Rather than simply listing what questions students answer correctly or incorrectly, how can you 

better explain a pattern of student learning that identifies specific content understandings or misunderstandings or even 

partial understandings? 

 

12) What are some examples of “specific student feedback” that you would write on one of your three focus students’ 

work or you would provide to them in conversation? Analyze your comments in a way that shows how you can inform 

students of what they are doing well and what needs to be improved in relation to the learning objectives. 

 

13) Describe how you will help your focus students understand feedback and apply the feedback to improve their 

learning. 

 

14) Discuss how you provided opportunities for your students to use the academic language, vocabulary, and language 

demands (syntax and discourse) associated with your identified language function(s). These opportunities should 

support understanding of the central focus and develop content and language understanding. 

 

15) How do you envision using the conclusions of your analysis of student work coupled with research and theory to 

propose the next steps of instruction in relation to the standards/objectives you assessed and the assessment used to 

analyze student performance? Think in terms of whole class, groups with similar needs, and/or individual students. 


